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Land Acknowleclaemerﬁ

In the spirit of respect, reciprocity and truth, we
honour and acknowledge Moh’kinsstis, and the
traditional Treaty 7 territory and oral practices of
the Blackfoot confederacy: Siksika, Kainai,
Piikani, iethka Nakoda Nations: Chiniki, Bearspaw,
Goodstoney and Tsuut’ina Nation. We
acknowledge that this territory is home to the
Otipemisiwak Métis Government of the Métis
Nation within Alberta Districts 5 and 6. Finally, we
acknowledge all Nations — Indigenous and non —
who live, work and play on this land, and who
honour and celebrate this territory.




Welcome

Who do we have with us +oday?

EEpEpERE

Where have you travelled from?

What grade level of students do you support?

What subject area is your focus?

What appealed to you to about this session?

What is something that revolutionized your thinking?



“I love your memes. You must be
fun to hang out with.."

WHAT | SAID:
“It doesn’t matter if you're first

‘@. trash jones

Me in person:

1= N

in line or last. This is not a race.’

i live in constant fear of being asked to
share a “fun fact about me"

Principal: "Welcome back!"

ME:

WHAT THEY HEARD:
“First one there wins a million
dollars, cupcakes at lunch, and ¢
lifetime supply of Pokémon
cards!”

When the teacher asks who is

Me: finally drifting off to sleep presenting next

The alarm: you're not gonna believe I HAVE ASKED YOU TH{“CE
this o

Shelly Cloke , sz Mz
She/her

Grade 7 LA/Social Classroom TQaclwr
AAC Contract Presenter

Former High School Principal
Wife/Mom/Awkward Meme Enthusiast-Assessment and Attachment
Nerd
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I, myself, am understaffed at this time
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PA Announcements
Fire Drills Me thinking
I Main office calling I can teach
.f V'Late Students ' lressts:';e [
Attendance Calling , wi thou t an‘:y
interruptions

“ A spider

Weak WiFi
£

“Is it hard for you to just ask for
some help?”

people travelled across mountains
in wagons and i have 'drink water
on my to do list 4






. How do ar‘ades impact learning?

2. Why does feedback work? Can we
use grades as Feedback?

3. Traditional Grading vs. Cognitive-Based
Assessment:
a. Categories/Weightings
b. Year plans/course outlines
c. Assessments

4. PuHing it into practice-templates and
examples

5. Discussion/Wrap up




Summative and Formativ

Assessment serves two main purposes: (3 —
L gving Feedback. to students and teachers on the
progress ofF classroom learning and
2. judging to what extent learning has taken place.

Because of this, there is tension between learning ( using
Feedback. to improve Per'Por'mance) and gracﬁng
(accumulation of Poin+6).



How does gr'ade reporting impact
student learning?

Limit students to
Not detailed enough to surface learning
guide improvement

Impede feedback
Elicit external and uptake

competitive motivatio W ]



Rather than helping us to uhderstand
students, using averages standardizes,
ranks and sorts individuals and in the
end, ‘erases the individuality of the
person’ (Rose, 2015, p. 39).
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What makes feedback work?

It gives the information
students want to know
It is given in the contex
of a personal
connection

Feedback It is detailed and
works when... informative

It is iterative or dialogic
and includes the
opportunity to use it Involves the student as
active and ongoing
participant




Traditional

Grade
Ca-l'egor'ies

What do
+hey tell

ue?




What about these ar'acle
categories—-what do they tell us?

Final Grade

Rpt. Term Grade Percent Absent Missing Incomplete

Y1 M

Category Summary

Rpt. Term Category Points Earned Points Possible Percent

; RLV:\ Tex 12.65 16 79.06%
£ About the Text 124 16 J
Y R t 10.55 16
1
v

V
Revising

Language Arts grade categories for reading (RLV) and writing (WSR)



Z.oom In
WrH-ing Ca+egor'ie¢:~

Ry T

What could we advise this student do to improve?



And this one?
Final Grade

Rpt. Term Percent Absent Missing Incomplete

Category Summary
Rpt. Term Category Points Earned Points Possible Percent

What could we advise this student do to improve?



One more..

Final Grade

Rpt. Term Percent Absent Missing Incomplete

Y1 M 66%

Category Summary
Rpt. Term Category Points Earned Points Possible Percent
Y1 RLV: Within the Text 13.65 80.29%
Y1 RLV: About the Text 1.8

RLV: Beyond the Text 1.7

WSR: Form and
Structure

WSR: Sentence and
Word Choices

WSR: Correctness




Final Grade

Rpt. Term

Y1

Social Studies Examples:

M

Category Summary

Rpt. Term
Y1
Y1

Y1

Category

Show Learning
Apply Learning

Go Beyond Leaming

Percent

69%

Absent

Points Earned

Tardy Missing Late

Points Possible
10
14

8

Final Grade
Rpt. Term

Y1

Category Summary
Rpt. Term Category

Y1 Show Leaming

Y1 Apply Leaming

Y1 Go Beyond Learning

Incomplete

Points Earned

Show/Apply/Go Beyond

Tardy

Points Possible

Missing




Math, Bioloay

Problem Solving 2504

Knowledge

Conceptualizing

Analyzing

Transferring

Category Summary
Rpt. Term Category Points Earned Points Possible Percent

S1 Oral 125 140
C hension

Written
Comprehension

Oral Expression

French 10 - ==

Category Summary

Rpt. Term Category Points Earned Points Possible Porcent

st Or 13 1 99.29%
Written 4 98.86%
Comprehension
Oral Expression

Written Expression




Where do these
categories come From?

. Cogn'rﬁve Processes
heeded to master
outcomes

§ 2 The Rigor Scdle

3. Indigenous Ways ofF

Knowing
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se ca+egories come
om?

Bloom's Taxonomy

i t Produce new or original work
crea e Design, assemble, construct. conjecture, deveiop, formulate, author, investigiate

Justify a stand or decision
eva l uate appraise, argue, defend, judge, select, support, value, aritique, weigh

Draw connections among ideas
differentiate, organize, relate, compare, contrast, distinguish, examine,

a n a lyze experiment, question, test

Use information in new situations

a ' execute, Impiement, solve, use, demonstrate, interpret, operate,
pp y schedule, sketch

Explain ideas or concepts

u n d e rsta nd classity, describe, discuss, explain, identify, locate, recognize,

report, select, transiate

Recall facts and basic concepts
rem e m ber define, dupiicate, Jist, memorize, repeat, state




Cl:

alberta
assessment
consortium

Bloom's Taxonomy: A
More In-l'egr'a-l'ed

< teachthought =

Putting elements together to
form a novel, coherent whole
or make an original product

@ APPLY:
Carrying out or using a
procedure in a given situation

UNDERSTAND:
Determining the meaning
O of instructional messages

REMEMBER:

Retrieving relevant knowledge
from long-term memory

THE 6 LEVELS OF BLOOM'S REVISED TAXONOMY

20



Indiaenous
W?;G ofF

Knowing

WEST NORTH

reason movement
“figure it out” “doit”

knowledge wisdom

SOUTH
time
“relate to it”
understand

"Learnina i5 a process,
hot a destination"

https://heartmindonline.org/resources/lessons-fro

i . 2
m-the-medicine-wheel-learning-is-a-cycle

C alberta
assessment

consortium
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' Learning fakes place by moving through slages of

awareness, understanding, knowledge and wisdom

EAST

The first stage of the learning
process is vision, or
awareness. We enter this stage
of the learning process through
our senses: sight, sound,
touch, taste, and scent. In
order to take in all the
necessary information through
our senses - and be fully aware
- we need to tap into our
capacity for being alert &
engaged. We are in this stage
. when we encounter a new
roblem to solve, skill to learn,
ncept to understand.

SOUTH

The second stage of the
learning process is_time, which
is linked to understanding. It
encourages us to allow time to
just be with our situation - be it
solving a problem or learning
something new - without trying
to have it all figured out, or
reacting to it in a harmful way.
This stage encourages us to
be secure and calm to cope
with the discomfort of
uncertainty without being
overwhelmed by worries,
sadness, or anxiety. When we
give learning time in this way,
understanding has room to
grow.

WEST

The third stage moves us into
our analytical minds. inviting

NORTH

The fourth stage represents
movement and action. It

us to use reason and
knowledge - as well as
out-of-the-box thinking and
creativity - to “figure it out.” In
order for our youth to be able
to use their best critical
thinking skills in this stage,
we must help them stay alert
& engaged and remain
on-track with their learning
goals.

Dalai Lama Center for Peace and
Education. (2014). Lessons from the
Medicine Wheel: Learning is a Cycle.
https://heartmindonline.org/resource
s/lessons-from-the-medicine-wheel-I
earning-is-a-cycle

encourages us to just “do it” - to
try out a new skill or test out a
solution to a problem - based on
the awareness, understanding,
and knowledge that we gained
as we moved around the
medicine wheel. From taking
action - and learning what works
and what doesn’t - wisdom and
true knowing are achieved. In
this stage, we want to encourage
youth to solve problems
peacefully, using empathy,
problem-solving skills,
understanding other points of
view and coming up with ways
to make things right in a fair way


https://heartmindonline.org/resources/lessons-from-the-medicine-wheel-learning-is-a-cycle
https://heartmindonline.org/resources/lessons-from-the-medicine-wheel-learning-is-a-cycle
https://heartmindonline.org/resources/lessons-from-the-medicine-wheel-learning-is-a-cycle

Small leaP

Rigor Scale

Basic knowledge Deep knowledge

:ll (information, ideas, materials, application L

Concrete Abstract

(resources, research,

Single facet Multiple facet

ry connections, dgirections

ps of development

Small leap Great leap

(application, insight, transfer

Bloom’'s Analyze \\ Evaluate / Create

Taxonomy
Apply

Understand

Categories in the cog
domain of Bloom's Taxono

Remember



Independent

Instructional

Frustration

Smart Start Tutors

https://www.jackson.stark.k12.oh.us/Page/12036



Organizing Ildea

Guiding Question

Understandings

Knowledge
Skills &
Procedures

Grade 6

Matter: Understandings of the physical world are deepened by investigating matter and energy.

How can the particles of matter be infiuenced by heating or cooling?

Knowledge

The particle model of matter states that heating matter causes particles to

move faster.

As particles move faster, the attractive forces between them weaken and the
space between them increases.

The particle model of matter states that cooling matter causes particles to
move slower.

As particles slow down, the attractive forces between them increase and the
space between them decreases.

A phase change is a change from one state of matter to another.

During a phase change, the volume of the matter may change but the mass
remains constant

A liquid thermometer uses the expansion or contraction of matter to measure
temperature using a scale.

Scientists use the Celsius scale to measure temperature in degrees
Celsius (°C).

The Celsius scale is based on the changes of state of water and defines 0°C
as the melting/freezing point of water and 100°C as the boiling point of water.

Expansion is the typical response materials have to heating.
Contraction is the typical response materials have to cooling.

Water has the unusual property of having greater volume in solid form than
in liquid form.

Because of water's unusual property. it is less dense in solid form than in
liquid form.

The surface of a body of water freezes when the temperature of the water
drops below the freezing point

Understanding

Particles change speed and distance from each other when heated or

cooled.

Expansion and contraction of matter can be the basis for the design of tools
that measure temperature

Most matter expands when heated and contracts when cooled.

Skills & Procedures

Discuss the connection between movement of particles and temperature in
degrees Celsius.

Explain phase changes of matter when heated or cooled using the particle
model of matter.

Conduct a controlled experiment to prove the mass of a substance is the
same after a phase change.

Describe how a liquid thermometer works.

Create a tool that measures temperature based on expansion and
contraction of a liquid.

Relate the metting/freezing and boiling points of water to the Celsius scale.

Identify safety practices associated with measuring temperature and the use
of measurement tools.

Conduct an investigation to demonstrate that liquid water is denser than soiid
water.

Hypothesize the effect on aquatic lfe if solid water were denser than liquid
water

Explain the significance of expansion or contraction in the design and
construction of structures.




What gr'ade

categories could
work in

di-frerent

S 2 How would we
weiah+ Hese
ca-l-egor'ies in a

gr'aale program?
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Category Wefghting

Category Weighting

H . Wsp: Form a__
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Wwsp: Senten_ .



The Year Plan e

Within the text

Details (identifving detail: and defining terms)

Q Vocabulary (zolving words and fizuring out what theyv mean)
. e eao Bg Reading strategies (implementing z varsty of reading swrat

Compr_!he_nding About the text
50%%

Summarizing (using detail: to form main ideas)

L] o
aM we gh+ln 99 R‘ndl!:g Analyvzing writer’s craft (idennfving examples of terms)
Listening

Viewing Reading strategies (monitoring understanding and adjusting approach)

(RLY)

Beyond the Text

1 backezround kmowle
Mrs. Shelly Cloke
shelly.cloke@wrsd.ca

. understandins:)
Language Arts 8 Course Outline s - -
guag Reading strategies (zhowing

Essentially, the two main outcomes of any Language Arts course are that students will show to
what degree they can:

(omprehend or understand by reading, listening or viewing a wide variety of forms and Though' and Detail '»3ddm§ wcnpuon, exp

texts detail writing)
communicate or express by writing, speaking or representing ideas using a wide variety Form and Structure (orzznizine and structurine ideas in 2 wav that
of forms and texts Zanizing and structuring ideas 3 t

So Language Arts is really two things-- benslonand fcation--that's t! Matters of Choice--Words (choozing words that are spacific and fit the

e 3pa
P - \

purpose of the piece)
It's taking what comes into your brain through reading, hearing and viewing, and turning it into Matters of Choice--Sentence: (1 = r: and sentence
meaning 50 you understand. & - o =1 2=ntence

lenzth to enhance stvle)

Communicatin, = -
5006 £ Matters of Correctness (uzing ling, capitalization,

. fo :
m' s ’ < 8 [r— ‘ C punctustion. format and srammar)
o £d ! Writing Abour the process

Reading Listenung

Speaking Planning (improving writing by planning the main ideas and structure)
On the flip side, it's using writing, st senti Representing —
that others can undesstand. (WSR) Revising (improving writing by adding, removing or rearranging ideas
and editing corractness emors)

Beyond the process

Collaborating (w with others to gensrate writing
and reflect on others’
Reflecting (zhow understanding of self az a writar)




Assessment Outcomes and Grade Weighting

Knowledge and SHOW LEARNING by recalling details, facts, events;
Understanding explaining concepts

Social Studies 8 Course Outline

APPLY LEARNING by summarizing ideas, drawing

Skills and Processes connections, distinguishing between fact and opinion, detecting
bias and identifying perspective

The three main outcomes for Social Studies are that students will show to what degree they can: GO BEYOND LEARNING by examining resources, expressing
an informed and well-supported opinion, respecting the

opinions of others, applying learning to new situations

Values and Attitudes

express values and attitudes of citizenship through respect, a sense of personal and
collective responsibility and an ethic of care for self and others

acquire knowledge and understanding of information, concepts, evidence and
opinions

demonstrate skills and processes in dimensions of thinking, social participation,

research and communication Y e ar P| an'

Students will demonstrate values and attitudes, knowledge and understanding, and skills and
processes to enhance their worldview by studying:

Origins of Western Worldview--Renaissance Europe arade
Worldview in Conflict--The Spanish and the Aztecs
Cat [ hd
Weightin

Isolat

Social Studies



N +he acrl’l
Calculate Overall Class Grade

TYPE ATTRIBUTE WEIGHT PERCENT
E

20
= according to many factors

Category Weighti... RLV: Within t... y = -
il ALy oy Weightings could change

Category Weighti... B R About ¢

. RLV: Beyond..

Category Weighti..

Il wsR: Thoug.. such as grade level—in grade

Category Weighti..

Category Weighti.. . WSR: Form ...

6, more emphasis would be

Category Weighti... Bl WsR: sente.. 5 i
on working with the text

Category Weighti... Il wsR: Correc...

<M< N <W<H<W<HH<
<M< N<H<H<W<HN<

whereas high school would

Category Weighti... Bl wsR: Pianni...

have more emphasis on more

Calcuiate Overall Class Grade complex and abstract
P ATTRIBUTE

thinking.

Category Weighti . Show Learning

Category Weighti. ..

B 2pply Learning 45

Category Weighti.. Bl Go Beyond L. 25




Poe+ry unit Test

Use the poem, “To the Virgins to Make Much of Time” by Robert Herrick to

g questions:

swer the followin
i WITHIN the text

(&BO@he text

( BEYOND}he text

Aalapﬁng Assessments

~
Find an example of
personification--copy
the words or line with the
example:

What is the effect of using this
technique? What does it make
the reader picture, think or
feel?

What is the deeper meaning or what the
author is really trying to say? What is the
poem saying about life and being young?

WITHIN the text

ABOUT the text

BEYOND the text

Copy down two words
from the poem that
rhyme exactly.

How many syllables in:

First line of the poem?

Second line of the
poem?

What is the rhyme pattern of
the poem? (Use letters ABCD
to show pattern)

What is the rhythm pattern of
syllables in the poem?

What effect does the rhyme and rhythm

create or what idea does it reinforce
about being young and innocent?

The rosebuds represent
the idea of youth and
innocence. What poetry
term is this?

What is the effect of using
rosebuds to represent youth
and innocence? What does it
make the reader picture, think
or feel?

What is the deeper meaning or what the
author is really trying to say? What is
the poem saying about life and being
young?

MARKING GUIDE

WITHIN the text
5 marks

ABOQUT the text
5 marks

BEYOND the text
~—5Tharks

5 —-All correct!

5 - Complete and insightful
answers

5 -- Complete and insightful answers

4 - Most correct!

4 .- Complete answers

4 .- Complete answers

3 - Many correct

3 - Mostly coptplete but
somewhat basic answers

3 -- Mostly complete answers but
offiewhat basic answers

2 -- Some correct

2 -- Basic or incorrect
answers

d

2 .- Basic or incorrect answers

1 - A few correct

1 — Attempted answers

1 -- Attempted answers

=

M

A




One Assessment, Mul+i|9|e Entries

Assignments

Powerteacher
CATEGORY  ASSIGNMENTS

gradebook
assignment list

2.Explorer/invader Opinion Paragraph: Correctness
-— 0One
assessment is 3.Explorer/invader Opinion Paragraph: Organization
entered V 4.Character Change/Turning Points-ABOUT the Text

multiple times; 5.Character Change/Turning Points-BEYOND the Text

each mark

V: 6.Character Change/Turning Points-WITHIN the Text
reflects a
dlﬁ"erent level V. 7.Refugee Reading Quiz: WITHIN the Text
ofcognition v 8.Refugee Reading Quiz: ABOUT the Text

=
=
=

V.

9.Refugee Reading Quiz: BEYOND the Text




One Assessment, Mul+ip|e Entries

B Social6SHOW Le... B Social 6 GO BEYO... : B Social 6 APPLY Le...




Cogniﬁve-Basecl
Assessment TemPIa+e

Cognitive-Based Assessment Template

Category (eg. SHOW Learning) Category (eg. APPLY Learning) Category (eg. Go Beyond Learning)

Recall Info is there--put it together Conceptual, complex or abstract
Go back and find the answer Find main ideas/key details Answer is not found in text
Foundational or prerequisite skills Organize/categorize information Synthesize, infer

Related to known others Connect to unfamiliar

Some knowns and some unknowns Related to unknown others

Solving simple problems All or mostly unknowns

Basic Knowledge Starting to make connections Solving complex problems

Concrete Grade level skills Starting to use next grade level skills
Simple Becoming abstract Multi-step or multi-faceted

single facet Becoming complex Deep knowledge

Becoming multiple facet Create, design

Medium-sized leap Appraise

Deepening understanding Argue

Calculate Judge

Define Determine Rank

Describe Explore, examine, illustrate, use Justify

Recognize Distinguish Defend

Explain Investigate Critique

Summarize Compose

“Instructional” level Develop

Compare Generate

Some prompts Independent level questions/no prompts

All or mostly knowns
Related to self

Small leap
Label
List

Elaborate
Characterize
Many prompts



https://docs.google.com/document/d/1K00TWEnExKt_pYyfDMSBfX2m-62jm1dAI_S65S3JjhM/edit?usp=sharing

Aalapﬁng Assessments:
Cogniﬁve—Based Assessment Example: LA

Refugee Reading Quiz--Chapter 1: Joseph

N the text ABOUT the text BEYOND the text
(find the information (put information together) (infer what is not there)

1.What is Joseph doing when the 2. List 3 mean things the men do to harm the 3. Why does the author refer to the men

men come into their flat family. who invaded the home as ‘shadows’? What is

(apartment)? the deeper meaning of comparing them to
‘shadows’?

Which do you think is the worst?

4. Why did the men take Joseph's |5.What two MAIN things did Joseph, his mother and 6. Why does the ‘Brownshirt’ advise Joseph
father away? sister do after the men left? to not be too quick to grow up?

MARKING GUIDE

WITHIN the text ABOUT the text BEYOND the text




Adapﬁn Assessments:
CognHive—Bas Assessment Example-.

Socid Studies

Provincial Election Unit Exam

1. Calling an Election: Matching 2. During a campaign, there are many ways
. Lieutenant Governor candidates, parties and leaders try to get
. Premier votes to vote for them. Name 3.

. Campaign _

. Leaders and candidates advertise themselves
and policies to try to get votes

. The leader of the party in power

. Represents the monarchy and dissolves the
Legislature in order to have an election

4. Constituencies: Fill in the blank 5. What does it mean if a democracy is
fair? What does it allow citizens to do?

There are 87 voting areas or constituencies in
Alberta, also called . These areas

differ greatly in size because they depend on the
of the area. Our constituency is
called Drayton Valley -

3. Of those three ways, which
way do you think is the best?

Answer:

Tell why it’'s the best way:

6. What is one thing that makes
our system of electing
representatives fair?

Answer:

How is that fair?




Aalapﬁng Assessments:
Coanirl-ive-Based Assessment Template: LA




Aalap+in3 Assessments:
Cogniﬁve-Based Assessment Template
SHOW, APPLY, GO BEYOND




Adapting Assessments

Powerwriting Paragraph Marking Guide

Predict your mark by shading the area in each section

Name

Thought and Detail: Ample description, expianation and examples to show full understanding of the topic

1 Beginning

Little or no evidence of detail,
description, examples and
explanation

2 Developing

Some evidence ojdetail,
description \\‘-;{;{es and
explanation to e(olaxr‘\ye
describe

Organization: The paragraph topic, main ideas and details aré

21 Beginning

Topic, main ideas, details anc
fonnections are unclear

Format and Correctness: The paragraph and sentences fo

the level of difficulty

1 Beginning

There are frequent spelling
capialization, punctuation
format (indented paragraphs
sentence format correct)
reiative to the difficulty level of
wriling

2 Developing

Topic, n:::?as. detaqydd

connectjgaS are becoming
Clear

2 Developing

There are many spelling
capitalization, punctuation
format (indented paragraphs,
sentence format correct)
reiative to the difficulty ievel of
writing

3 Getting there!

Some detail, description,
amples and explanation to
plain and describe

3 Getting there!

pic, main ideas, details and

nnections are ciear

3 Getting there!

There are some spelling
capitalization, punctuation
format (indented paragraphs,
sentence format correct)
relative to the difficulty g
writing

Matters of Choice: Word choice and sentence format add style and character to the paragraph

1 Beginning
Word choice is basic or simple
Sentences are simple

2 Developing

Word choice is mostly basic
but some words are specific
and precise

Sentences are mostly simple
but some are complex

3 Getting there!

Word choice is more precise
and specific

Some sentences are complex

4 Gotit!

Sufficient detail, description,
examples and explanation to
show understanding of the
topic

asy to follow and skillfully connected

4 Gotit!

Topic, main ideas, details and
connections are very clear

4 Gotit!

There are few%ng
capitalization,"punctuation
format (indented paragraphs,
nieqce format correct)
ofafiveYo the difficulty y(el of
wnting

Word choice is precise and
specific

Sentence vary in complexity
and length

5 Amazing!

Ample detail, description
examples and explanation
that show insight and full
understanding of the topic

5 Amazing!

Topic, main ideas, details and
connections are very clear
and skillfully connected

W a conventional format; speliing, punciuation, capitalization and grammar are correct refative to

5 Amazing!

There are no spelling,
capitalization, punctuation
format (indented paragraphs,
sentence format correct)
relative to the difficulty level of
writing

5 Amazing!

Sentence
ngAary i
length

ghtful and
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Bloom's Taxonomy: A
More In-l'egr'a-l'ed

< teachthought =

Putting elements together to
form a novel, coherent whole
or make an original product

@ APPLY:
Carrying out or using a
procedure in a given situation

UNDERSTAND:
Determining the meaning
O of instructional messages

REMEMBER:

Retrieving relevant knowledge
from long-term memory

THE 6 LEVELS OF BLOOM'S REVISED TAXONOMY

40



Cogn itive-Based 1 Focusesonwhat students need to be able to do to learn the
outcomes instead of the type of assessment (assignment, quiz,

Assessment: project, unit exam)

2. Allows students, parents and teachers to see where a student is
The BQHEﬁtS strong and where they struggle. Further bonus--can help teachers
Cloke, S. (2021) advise students on how to improve

3. Helps teachers make better assessments

4. Helps teachers show students how to do more complex and

abstract tasks
Allows students to ‘target’ their redos; redos do not in
Lessens teachers ‘chasing’ students for missing work

Students are more likely to pay attention to feedback

Answers the question, ‘why are we learning this?

ate’ marks

% N o

shellycloke.com



Scaffolded Assessment For Outcomes

Scaffolding Asses!

sment Sample ELAL 6: Poetry
—

Learning Outcome: Students ANALYZE how text Form and structure clarify information and support connectiffg with self, others, andwd.

Knowledge, Understanding and Skill Focus: ANALYZE- (investigate and examine in detail) how pootic;l‘éctuws contribute to creative exp N

of ideas, including ballads.

b

BEGINNING

DEVELOPING

/ MEETING/PROFICIENT

EXCELLING

A. Identify poetic structures

B. Find pattern of poetic structures /

C. Describe the effect of the poetic
structure--what does it make the reader feel,
think, be reminded of, reinforce or emphasize?

abput life by using this poetic device? How does it

What might the author have been trying to say
reifforce the theme of the poem?

1. What key word is repeated
throughout the poem?

2. What is the pattern of how this wprd
is repeated? (Describe where in the|
poem this word appears repeated|

3. What is the effect of repeating the
word throughout the poem? What do you
think it is trying to make the reader feel,
think, remind them of, reinforce or

h 2 vl

P

4. what is the author saying about life in
the boem (theme)? How does repeating
this key word reinforce this theme?

|
|

5. List two words that rhyme in the
poem

6. What is the rhyme pattern in th
poem? (Use As, Bs, etc. to show the
pattern)

7. What is the effect of having a pattern
of rhyming words? What do you think it is
trying to make the reader feel, think,
remind them of, reinforce or emphasize?

8. What is the author saying about life in
the¢ poem (theme)? How does the rhyme
paktern reinforce this theme?

|
/
[

Overall mark:
ey

Comments:

Excelling

\_/

What i we
assessed the
Iearnina
Proaression
and not just
the ﬂr'ade—leve\
outcome?




Social Studies & Outcome:

Demonstrate an under'c;Jrandinﬁ aond appreciation of the dynamic
relaﬂonshlp between 3overnmen+9 and citizens as +hey engage iN
the democratic process

Social Studies 6: Shaping Society Together Unit Exam

m DEVELOPING ' MEETING/PROFICIENT ‘ EXCELLING
/ \

1. Which of the Following is | 2. What are two ways a citizen /| 3. Why is it important for 4. Why do we learn in school
citizens to contribute to about what it means to be a
Citizen? society?

Circle all that apply but only
those that are required:

. Live in Canada 2
b. Bornin Canada How does it make society hat would happen if we didn't
. Apply to be a citizen better? earn about what it means to
be a citizen?

\‘Im: swear an oath Circle which of the two

¥ o.e examples above is most

. Write letters to effective? Circle your answer
government above.
representatives

. Pay taxes

Why did you circle that one?




Similar to Marzano's (2016) work on Proqciciency scales,
scaoffolded assessment is based on dec;ianina questions that show

eaoch level of ProPiciency

3 ll.evel ﬁ4-:
can find a second or third solution and de
the pathways to these solutions relate. seribe how

Level 3
: c:!’fll make sense of problems and pbersevere in solving
L[ 4 L :

B Level 2:
ﬁ@ | can ask questions to clarify the problem, and | can keep working when
0

things aren't going well and try again.

= Level I:
2 3
: ﬁﬂ_ | ean show at least one attempt to investigate or solve the task. o,%n,,,,

( I'can make sense of problems and Persevere in solving thew. SMP - 1

Scales for any Learning Goal

Wil
ez J

https://jplgough.blog/2014/11/09/making-lI2lu-learning-progressions-visible/

| understand this concept so well that | can apply it to other
problems, and explain it to you in my own words!

* | understand what is going on here and | can show it! *

I am not sure if | understand this completely, but | have enough
confidence to try and figure it out.

This looks familiar but | need help to do this.

This is new to me and | cannot do these problems right now.

https://mrslsleveledlearning.com/what-are-marzano-scales/




More information on my website:

Scaffolded Assessment:
Showing the Learning Progression to
Reach all Learners

Learning can be considered as a progression from cognitively simple
skills like recall of basic facts to more complex and abstract skills like
inferring, analyzing or designing. Another way to look at it is to think
of learning as an integration of different cognitive skills since one
needs to be able to recall basic facts before analyzing and evaluation
them. Either way, being able to identify a student's cognitive skills will
give us insight into their learning needs.

https://www.shellycloke.com/scaffoldedassessment



https://www.shellycloke.com/scaffoldedassessment
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If I had a dollar for every time

Thank you for attending! I!i've been interrupted in the

middle of my lessons this year...

| Please email me if you have
any questions or would like to
- a book a session:

v

When the bell rings and the teacher
forgot to mention the homework

cloke.shelly@gmail.com p—e

| shelly.cloke@wrsd.ca [ St
httDS://WWW.ShellVClOke.com/ Interviewer: Are you good at staying

Me trying to decipher the recess

drama calm in stressful situations?

THE REST OF
YOUR CLASS
WHEN YOU GET
BACK FROM
TALKINGTOA

STUDENT IN THE , Mejafter setting upthe
‘ 'perfect seating| plan

The ungraded papers in my bag  Me: I'm not good at staying calm in
watching me turn on the TV... relaxing situations.

BEGINS SCHOOLWITH MANY \
PENS, LEAVES SCHOOL WITH ‘f
NOTHING

4 % o |
Kristen Mulrooney
@missmulrooney

Yesterday | asked my kindergartener what she P P That one kid whoill | like to keep a corner of my
did in school and she said "nothing," then later | | <t & - talk to.anvone » classroom as a safe place for
went on Instagram and her teacher had posted crying or tantrums. Now | just have

a picture of her holding a crocodile. to make a spot for the kids too


mailto:cloke.shelly@gmail.com
mailto:shelly.cloke@wrsd.ca
https://www.shellycloke.com/

